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A THIRD VOICE /// Neil Besner 

I want t o  engage  t h e  v o i c e s  i n  t h e  "Head ing  f o r  Two V o i c e s '  e x c e r p t  i n  t h e  
l a s t  i s s u e  of  I n k s h c d  ( b . 4 :  3-5). I r e c o g n i z e  t h a t  w e ' r e  o n l y  g e t t i n g  an 
e x c e r p t ,  and s o  I may b e  u n d e r s t a n d i n g  t h e s e  r e m a r k s  o u t  o f  c o n t e x t ,  o r  i n  
wrong  c o n t e x t s ;  b u t  f o r  s e v e r a l  r e a s o n s  t h e  e c c e r p t  i r r i t a t e s  me each t i u ~ e  I 
r e a d  i t .  

To s t a r t  a t  t h e  t o p :  t h e  t w o  v o i c e s ,  e v i d e n t l y ,  have  two  d i f f e r e n t  
c o n c e p t ~ o n s  o f  t h e i r  t o p i c s  and a r e  s p e a k i n g  t o  t w o  d i f f e r e n t  a u d i e n c e s ,  and 
t h e  d e s c r i p t i o n  o f  t h e s e  s u b j e c t s  and a u d i e n c e s  i n  t h e  o p e n i n g  p a r a g r a p h  aake?  
me uneasy.  The E n g l i s h  t e a c h e r  who i r  c o n s i d e r i n g  whe the r  o r  n o t  t o  send her. 
s t u d e n t s  t o  t h e  W r i t i n g  C e n t r e  i s  a s k i n g  h e r s e l f  and h e r  a u d i e n c e  a 
question--"wondering'--which c a r r i e s  a l o n g  w i t h  i t  an a s s u r p t i o n ,  s i n c e  she i s  
s p e a k i n g ,  o r  a s k i n g ,  f i r s t ,  t h a t  someone e l s e  w i l l  answer ,  u n l e s s  she IS  

a s k i n g  a  p u r e l y  r h e t o r i c a l  q u e s t i o n  t h a t  she  w i l l  answer f o r  h e r s e l f .  Bu t  
s i n c e  she i s  a  speake r  ( r a t h e r  t h a n  a  w r i t e r )  and s i n c e  t h i s  i s  meant t o  b e  a 
d i a l o g u e  ( a i t h o u q h  I t h i n k  i t  i s  n o t ) ,  we a n t i c i p a t e  t h a t  she  w ~ l l  be 
answered,  as she 1 5 ,  by  t h e  t u t o r .  Advan tage  t u t o r .  

As f a r  as  a u d ~ e n c e  i s  conce rned ,  t h i s  f i r s t  speake r  seees  t o  be  s p e a k i n g  t o  
no-one,  o r  e v e r y o n e ,  o r  h e r s e l i ,  o r  t o  t h i n  a i r ,  as I r e a d  t h e t i r s t  
p a r a g r a p h ;  and y e t  we a r e  c u r r e n t l y  v e r y  aware  o f  what a  sense  o f  a u d i e n c e  
s h o u l d  mean f o r  a  w r i t e r  or speake r .  The W r i t i n g  C e n t r e  T u t o r ,  i n  c o n t r a s t ,  
h a s  a  much c l e a r e r  sense  o f  h e r  s u b j e c t ,  h e r  p u r p o s e ,  and h e r  aud ience :  i t  i s  
t o  e x p l a i n  t h e  " p r o c e s s  o t  c o m p o s i t i o n  as i t  o c c u r s  i n  t h e  W r i t l n g  C e n t r e  t o  
an E n g l i s h  Depa r tmen t  s e s s i o n  on pedagogy . "  Advan tage  t u t o r .  I r e a l i z e  t h a t  
I may b e  m i s r e a d i n g  o r  m i s u n d e r s t a n d i n g  t h e  a u d i e n c e s  l a p l i e d  i n  t h i s  open ing  
p a r a g r a p h ;  maybe b o t h  s p e a k e r s  a r e  meant t o  b e  a d d r e s s i n g  t h i s  s e s s i o n  o f  t h e  
English Depar tment .  R u t  i t  i s  n o t  j u s t  my h e a t e d  i m a g i n a t i o n  t h a t  r e a d s  t h p  
o r d e r  o f  p r e s e n t a t i o n  o r  t h e  d e f i n i i i o n  o f  s u b j e c t  and p u r p o s e .  

Nea t ,  t h e  t e a c h e r ' s  v o i c e .  I t  does n o  one any good - -no t  " t e a c h e r s "  as  a  
g roup ,  n o t  " t u t o r s "  as  a n o t h e r ,  n o t  E n g l i s h  d e p a r t m e n t s ,  t h e  a u d i e n c e  f o r  
J n k s h e d ,  o r  w i d e r  a u d i e n c e s  beyond  t h e s e  g r o u p s - - t o  v i l i f y  "TEACHER" b y  h a v i n g  
h e r  v o i c e  t h e  b a t t l e - c r y  o f  a  pedagogy l o n g  s i n c e  d i s c r e d i t e d .  : d o n ' t  
b e l i e v e  t h a t  t h e r e  i s  a n y t h i n g  l i k e  a s u b s t a n t i a l  g r o u p  o i  t e a c h e r s  whu g i v e  
"more  and more a s s i g n m e n t s  d u r i n g  c l a s s  t i m e ,  i n  d e f e n c e  a g a i n s t  p l a g i a r i s m .  
. . ." Those who do a d o p t  t h i s  p r a c t i c e  can  and s h o u l d  be  d i s c o u r a g e d  f r o m  
d o i n g  so. My o b j e c t i o n  h e r e  i s  t h a t  t o  open  t h e  t e a c h e r ' s  s p e c u l a t i o n s  w i t h  
t h i s  o b s e r v a t i o n  i s  t o  i m p u t e  t r a n s p a r e n t l y  s h a l l o w  pedagogics t o  t e a c h e r s  who 
have  d o u b t s  o r  c o n c e r n s  a b o u t  what goes  on i n  W r l t i n g  C e n t r e s .  There  may b e  
o t h e r  c o n c e r n s  abou t  W r i t i n g  C e n t r e s ,  more l e g i t i m a t e  o t h e r s :  and t h e r e  may b ~  
o t h e r  ways t o  i m a g i n e  t h i s  d i a l a g u e - - * o r e  p r o d u c t i v e  ones.  I t ' s  d ~ f f i i u l t  t o  
t a k e  t h e  " t e a c h e r "  i n  t h i s  d ~ a l o g u e  v e r y  s e r i o u s l y  a f t e r  he r  o p e n i n g  
o b s e r v a t i o n .  Advan tage  t u t o r .  

The second  p a r a g r a p h  o f  t r a n s c r i b e d  " t e a c h e r ' s  v o i c e "  IS n o t  much b e t t e r .  
"The  s t u d e n t s  who a r e  good w r i t e r s ,  a r e  good w r i t e r s "  r e p r e s e n t s  a n o t h e r  l i n e  
o t  " t h i n k i n g "  abou t  w r i t i r , g  arid t e a c h i n g  w r i t i n g  t t ~ a t  i s  o u t d a t e d ,  t o  say t h e  
l e a s t .  f ind t o  t h e n  d raw a  d i s t i n c t i o n  be tween " t r u l y  good and d e s e r v i n g  
s t u d e n t s "  and t h e  o t h e r s  i n t r o d u c e s  a  p i o u s  and m o r a l i z i n g  t o n e  i n t o  t h i s  
p l a i n t  t h a t  can  o n l y  f u r t h e r  d ~ s c r e d i t  t h e  " t e a c h e r ' s "  s p e c u l a t i o n s ,  b e f o r e  
t h e  t u t o r  has  s a i d  a  word. ;he sane goes f o r  t h e  r e s t  o f t h r  second 
p a r a g r a p h .  The i m a o l n e d  " t e a c h e r "  i s  m o u t h i n g  c l ~ c h e  upon p l a t i t u d e  upon 
s h i b b o l e t h .  And we a l l  know t h i s  t o  be  t h e  case .  Advan tage  t u t o r .  



The next  p a r a g r a p h ,  i n  which t h e  t e a c h e r  " a r g u e s "  about  t h e  m e r i t s  o f  
p r a c t i s i n g  w r i t i n g  i n - c i a s s  t o  p r e p a r e  + o r  e x a m i n a t i o n s ,  a l a s ,  has  a  f a i n t  
r l n g  of t r u t h  t o  i t .  I c o n f e s s  t h a t  1 have s u g g e s t e d  t h i s  t o  my own s t u d e n t -  
a t  t i m e s ;  and c o l l e a g u e  of mine s u g g e s t e d  i t  t o  ne a  few weeks zgn a s  a 
j u s t i f i c a t i o n  f o r  our d e p a r t m e n t ' s  p r a c t i c e  of i n c l u d i n g  a  compulsory i n - c l a s s  
a s s i g n m e n t ,  weighted wi th  enough v a l u e  t o  make i t  s e r i o u s ,  in  a l l  our 
f i r s t - y e a r  l i t e r a t u r e  c o u r s e s  i ; \ l though.  c u r i o u s l y  enough,  t h e  r equ i remen t  
does  not  hold  f o r  f i r s t - y e a r  c o u r s e s .  . .  1. B u t  t h e  t e a c h e r ' s  
i l ~ s i n g  e x h o r t a t i o n  about  s t a n d a r d 5  and c i c e l l e n c e  and e r o s i o n  of s t a n d a r d s  i s  
t h e  l a s t  s t r a w ,  and t h e  l a s t  s t r a w  doq. To c h a r a c t e r i z e  "Teache r"  i n  t h e s e  
ways i s  t o  c a r i c a t u r e ,  and t o  c a r i i a t u r e  i s  a t  t h e  l e a s t  s u s p e c t .  There a r e  
s o r e  i n t e r e 5 t i r t g  q u e s t i o n s  f o r  t e ~ c h e r s  t o  v o i c e  about  t h e  b e s t  f u n c t i o n s  fo! 
W r ~ t i n g  C e n t r e s .  There a r e  more s u b s t a n t i a l  pedagoqlca:  i s s u e s  t o  be d i s c u s s e d  
l n  t h l s  d i a l o g u e .  

O n  t o  t h e  t u t o r ' s  r e s p o n s e s .  At t h e  r i s k  of r e p e a t i n g  m y s e l t ,  i t ' s  
Impor tan t  t o  r e c o g n i z e  t h a t  by having t h e  t u t o r  r e s p o n d ,  and r e s p o n d .  
i u r t h e r m o r e ,  t o  a  s e t  of such s h a l l o w  a s s e r t i o n s ,  t h i s  d i a l o g u e  h a s  
e f f e c t i v e l y  condemned t h e  t e a c h e r  b e f o r e  t h e  t u t o r  even b e g i n s .  And because  
t h e  t u t o r  r e sponds  t o  what i s  not  much more than  g l i b  and p i o u s  f o l - d e - r o l ,  
t h e  t u t o r ,  t o o ,  1 %  f o r c e d  t o  a r g u e  i n  l e s s  than  e f f e c t i v e  ways. 

1 ' 1 1  l e a v e  a l o n e  t h e  t u t o r ' s  two opening a s s e r t i o n s ,  p a r t l y  because  I 
basically b e l i e v e  them, p a r t l y  because  I ' m  s o  i r r i t a t e d  b y  t h e  p a r a g r a p h ' s  
c l o s i n g  s e n t e n c e .  If t h e  t e a c h e r  i n  t h i s  d l a l o g u e  1s a  p i o ~ ~ s  mor . a l i ze r ,  t h e  
t u t o r ,  e v i d e n t l y ,  I S  a  p i o u s  b e h a v i o u r i s t ,  a  s c i e n t i s t  who "must ma ln ta in  an 
encourag ing  p o s i t i v e  tone .  . , . '  "Positive"? She m u s t  a l s o  " s c r u p u i a ~ ~ s l y  
a v o ~ d "  he r  tendency t o  c r i t i c i z e  o i  c o r r e c t ,  a  tendency s h e  must r e c o g n i z e .  
Wel l ,  okay;  but  f i r s t . ,  I 'm no t  s u r e  t h a t  anyone,  no m a t t e r  how s c r u p u l o u s ,  c c n  
avold  t h i s  t endency l  i n  Wr i t ing  Cci : t res  on i n  t h e  c l a s s r o o m ;  and second,  I 
wonder about  t h e  meaning of  " c r - i t i c i z e "  e r e .  Wh!: s h o u l d n ' t  t k ~ t u r t ,  i o r  
i e a c h e r s ,  o r  c r i t i c s i  c r l t ~ c i z e ?  l s n  t i t  r a t h e r  t h e  way we c r i t i c l i e  Lh" :  
shou ld  be a t  i s 5 ~ ~ T  1 s r t ' t  t h a t ,  i n  p a r t ,  w h y  t h e  t u t o r  i n  t h i s  d i a l o g u e  t a l k s  
about  "an encouraging p o s i t i v e  toneu '>  

And what might be t h e  e f f e c t  oP having t h e  Tutor q u o t ~  f r o m  an a r t i c l e  i n  a 
l e a r n e d  j o u r n a l ?  4 %  we a i l  know, i h ~ r  i s  c a l l e d  " invok ing  a u t h o r i t y "  i n  t e x t ;  
"bout  a rgumenta t ion  and propaqanda.  We a l l  do i t  i n  d i s c u s s i o n  i n d  i n  
s c h o l a r l y  w r i t i n g .  s u r e .  My p o l n t  h e r e  i s  t h a t  we cannot  h e l p  but  c o n t r a s t  
t h e  t u t o r ' s  r e s p o n s e  wi th  t h e  t e a c h e r ' s  remarCs. The t u t o r  knows t h e  
r e s e a r c h ;  t h e  t e a c h e r  kn<!ws what she  t h i n k s ,  by gud,  and t h a t ' s  t h a t .  The 
t u t o r  t h i n k s  ~ b o n t  " r e a l  l e a r n ~ i c q " :  t h e  t e a c h e r  p r a t t l e s  about  s t a n d a r d s  and 
r x a m i n a t l o n r  a n d  d e s e r i i n g  good s t u d e n t s ,  i h e  t u t o r  a r t i c u l a t e s  a  d e t a i l e d  
~ ~ ~ s t l f l c a t i o n  t o r  r p v l s l o n ;  t h e  t e a c h e r  f r e t s  about  plagiarism. 

The r e p o r t  on t h e  ~ x c e r p t  begin; t o  c l o s e  by obse rv ing  t h a t  t h e  c o - a u t h o r s  
" p o i n t  o u t  t h r  d a n g e r s  t o  s t u d e n t s  o t  ' b e i n g  tugged one way o r  t h e  o t h e r , '  and 
t h e  r e a l  advan tages  of e s t a b l i s h i n g  a  u s e f u l  d i a l o g u e  between t h e  Wr i t ing  
C e n t r e  ' u t o r s  a n d  t h e  members of t h e  E n g l i s h  depa r tmen t . "  Amen. My i r r i t a t i o r t  
with t h e  e x c e r p t  s t ems  from ay  s e n s e  t h a t  t h e  k i n d  o f  exchange i i t ' s  never 
c l e a r  whether i t  i s  r e a l l y  an exchange a t  a l l ;  i t  n i g h t  be read  mDre i l k e  
polemic from both s i d e s )  imagined in  i t  does  n o t  encourage  d i a l o g u e .  I t  
p o l a r i z e s  groups  i n t o  camps. 



Towards t h e  end of t h e  e x c e r p t ,  t h e  e x c e r p t e r  r e p o r t s  t h a t  t h e  p r e s e n t e r s  
'recommend t h a t  Wr l t ing  C e n t r e s  m a ~ n t a i n  a  high p r o i i i e ,  encouraging Eng l i sh  
t r ac .he r s  t o  v i s i t  t h e  C e n t r e  . . . [ s o  t h a t 1  t e a c h e r s  can d i scover  how t u t o r s  
work wi thou t  be ing  l e c t u r e d  t o . "  ! c o u l d n ' t  a g r e e  more s t r o n g l y .  A n d  y e t  t h e  
t u t o r  i n  t h i s  exchange dogs l e c t u r e ,  i n  he r  own way; and i t  might be t h a t  t h e  
ve rv  " t e a c h e r s "  r e p r e s e n t e d  b y  t h e  t e a c h e r ' s  v o i c e  i n  t h l s  e x c e r p t  would f i n d  
t h e  t u t o r ' s  r e s p o n s e s  p a t r o n i z i n g .  And t h a t  would be u n f o r t u n a t e ,  because 
i t ' s  unnecessa ry .  I 'm  not  s u g g e s t i n g  t h e  d i a l o g u e  needs  t o  be p o l i t e  or  
well-mannered or  l i b e r a l  or  m i d d l e - c l a s s ;  o n l y  t h a t  i t  be more substantive. 

I c o u l d n ' t  a g r e e  mnre s t r o n g l y  wi th  t h e  quoted c o n c l u s i o n  of t h e  paper 
(whole l a s t  pa rag raph  about  t h e  e x c e r p t ,  p .  5). Hut my conce rn  r ema ins  t h a t  
t h e  e f f e c t  of t h i s  " r e a d i n g  f o r  two v o l c e s "  might be t o  d i s c o u r a g e  d i a l o g u e  b y  
mixing r e d  h e r r i n g s  with s t r a w  dogs  ( u n p a l a t a b l e ,  what?)  

I f  I 'm  j u s t  be ing  cranky i n  mid-semester ,  I apoIoy ize .  And i f  I ' v e  
o f f e n d e d  J a c q u e l i n e  Howse and K a t h e r i n e  NcManus, i a p o l o g i z e .  I  a g r e e  with 
t h e i r  concep t ion  of a Wr i t ing  C e n t r e ,  and I s t r o n g l y  s u p p o r t  pedagogy t h a t  
p l a c e s  a l o t  o f  v a l u e  on r e v i s i o n ,  i n  o r  ou t  of c l a s j  o r  Wri t ing  C e n t r e s .  Hut 
I t h ~ n k  t h e  arguments  f o r  Wr i t ing  C e n t r e s  and t h e i r  t u t o r s ,  and a g a i n s t  s 
pedagogy t h a t  conceives of i n - c l a s s  w r i t i n g  a s  a  s o l u t i o n  t o  plagiarism, e t c . ,  
can b e  made b e t t e r .  

Lng l i sh  Department 
U n l v e r s ~ t y  o f  W~nnipeg  
515  Pcsrtrge Avenue 
Wli ln~peg.  Manitoba R38 2E9 

Weatern C o l l e g e  Reading and Lea rn ing  R s s o c i a t i o n ,  Sac ramen to ,  C a l i f o r n i a ,  
March 23-26, 1988 

"Evaluation: E s s e n t i a l  f o r  E x c e i i e n c e "  1s t h e  theme of t h e  2 1 s t  annual  
c o n f e r e n c e  o f  t h e  Western C o l l e g e  Reading and Lea rn ing  A s s o c i a t i o n  March 
23-26 ,  1988. T h l s  a s s o c i a t i o n ,  o r i g i n a l l y  a  torum f o r  c o l l e g e  r e a d i n g  
t e a c h e r s ,  now a l s o  a d d r e s s e s  t h e  r e l a t e d  a r e a s  of l e a r n i n g  a s s i s t a n c e ,  s t u d y  
s k i l l s ,  developmenta l  e d u c a t i o n ,  and t u t o r i a l  a s s i s t a n c e .  S p e c i a l  i n t e r e s t  
g r o u p s  i n c l u d e  advsnccd r e a d i n g ,  c o g n i t i v e  p s y c h o i o g f ,  computer t e c h n o l o g v ,  
c r i t i c a l  t h i n k i n g  and problem s o l v i n g ,  ESL, l e a r n l n g  d i s a b l e d  s t u d e n t s ,  and 
peer  t u t o r i n g .  Members r e c e i v e  t h e  a s s o c i a t i o n  n e w s i e t t e r  and t h e  J o u r n a l  o f  
C o l l e g e  R e a d i n g  and l r r r n i n q .  

For more i n f o r m a t i o n .  w r i t e  t o  Dorothy Gray,  r e g i o n a l  c o - d i r e c t o r ,  a t  t h e  
f o l l o w i n g  a d d r e s s :  

Academ~c S e r v ~ c e s  
Grant  MacEwan Community C o l l e g e  
Seventh S t r e e t  P laza  Campus 
10030 1 0 7  i t i e e t  
Edmontor~. n i  b r r  t  a T5d 3 E 4  



CONFERENCE NOTES: THE CREATING W0N.D 

The second C r e a t i n g  Word Confe rence  was held  a t  t h e  Wertin H o t e l ,  Edmonton, 
[Ictober 29 - -31 ,  1987. Th i s  confe rence  i s  o rgan ized  by  t h e  i l n i v e r s i t y  of 
A l b e r t a ' s  Cont inuing Eng l i sh  Program Committee, a j o i n t  committee of  t h e  
Uepartment of English and t h e  F a c u l t i e s  of Educatioit and Ex tens ion .  The aim of  
t h e  c o n f e r e n c e  1s t o  a l low t e a c h e r s  a t  a l l  l e v e l s  of the e d u c a t i o n  system t o  
j o ~ n  i n  a  c o n v e r s a t i o n  about  some of t h e  most Impor tan t  c u r r e n t  i s s u e s  i n  t h e  
l e a r n i n g  and t each ing  of E n q l i s h .  k c a u s e  o f  t h e  eminence of some of t h e  
s p e a k e r s  a t  t h e  c o n t e r e n c e ,  and t t , ~  ~ m p o r t a n c e  of t h e  i s s u e s  t h ~ y  a d d r e s s e d ,  
we have devoted a s u b s t a n t i a l  p a r t  af t h i s  i s s u e  of I n k s h e d  t o  r ev iews  o f  some 
of t h e  key p r e s e n t a t x o n s ,  w r i t t e n  b y  s e v e r a l  members of t h e  Eng l i sh  Department 
a t  t h e  U n ~ v e r s i t y  of A l b e r t a .  We would l i k e  t o  thank t h e  co-chairpersons of 
t h 1 5  y e a r ' s  c o n f e r e n c e ,  C h r i s t i n e  Bold and Ted Hishop, both of t h e  U n i v e r s i t y  
of Albe r t a  Department o f  E n g l i s h ,  f o r  t h e : r  a51s i s t ance  t o  r e v i e w e r s  a n d  i o r  
a l lowing  u s  t o  s e t  up an I n k r h e d  i ~ ~ t s c r i p t i o n  t a b i e .  

J .  H i l l i s  Miller, i l r~ ivers i ty  r ~ f  C a i  i frwrnia at  I r v i n e ,  
"The Role of T h e o r y  i n  T e a c h i n g "  

/// Eileen Conway 

3 .  l i i l 1 i s  M i l l e r ,  p r e s ~ d e n t  of t h e  Modern Language A s s o c i a t i o n  and t h e  
au thor  of n o t a b l e  c r i t i c a l  and t h e o r e t i c a l  s t u d i e s ,  beginning with C h a r l e s  
D i c k e n s :  The  Y o r l d  o f  His H o v e l s  ! 1 9 5 8 ) ,  gave t h e  opening a d d r e s s .  His p a p e r ,  
" i h e  fiole o f  Theory i n  l e a c h i n g , "  i s  from a  work i n  p r o g r e s s ,  a  seque l  t o  The 
E t h i c s  o f  R e a d i n g  !1987'!. 

M i l l e r  began b y  pos ing a  t r i e i e  question: I n  t h e  age of t h e  u n ~ v e r s a i ,  
though nut unopposed, t r iumph of l i t e r a r y  t h e o r y ,  what a r e  t h e  
responsibilities of t h e  t e a c h e r  t o  t h e  t e x t ,  t o  t h e  s t u d e n t ,  and t o  t h e  
u n 1 v e r s i t y 7  His e x p l o r a t i o n  of t h r c e  problems developed a  c r i t i q u e  of one Hay 
t h e  u n i v e r s i t y  acknowledges t h e  t h e o r e t i c a l  age: t h e  p r o l i f e r a t i o n  of c o u r s e s  
t h d :  t r e a t  l l t e r a r y  t h e o r y  a s  a  s u b j e c t  o i  s?udy  e s s e n t i a l l y  no d i f f e r e n t  from 
art? o t h e r .  Whatever has  caused t h e  burqeoninq of l i t e r a r y  t h e o r i e s  in  our 
t ime ( M i l l e r  c i t e d  t h e  l o s s  of c o n f i d e n c e  i n  t h e  Arnoldian  l i t e r a r y  canon,  and 
t h e  complementary e f f o r t  t o  re-think;  t h e  b a s i s  f o r  consensi15 on what we t e a c h  
when we t each  l i t e r a t u r e ) ,  t h e  p r e v ~ o u s  g ~ n e t - a t i o n  of s t u d e n t s  t y p i c a l l y  
undertook t h e  s t u d y  of l i t e r a r y  the0r.y a s  an u n s u p e r v i i e d ,  p r i v a t e ,  almost 
c l a n d e s t i n e  p u r s u i t  oh i l l u m i n a t i o n .  I n  c o n t r a s t ,  formal c o u r s e s  in  which 
l i t e r a r y  t h e o r i e s  a r e  t augh t - -o r  Horse y e t ,  "takenn--may p a r a d o x i c a l l y  became 
a  form of r e s i s t a n c e  t o  t h e o r y  i t s e l f ,  f a i s i f y l n g  i t s  end atid n u l l i f y i n g  i t s  
f c , r c e l  b y  making t h e o r y  t h e  o b j e c t  a t  r ead ing  i n s t e a d  of t h e  means t o  new 
r e a d i n g s  of l i t e r a r y  t e x t s .  The v a l u e  of l i t e r a r y  t h e o r y ,  accord ing  t o  
P r o f e s s o r  M i l l e r ,  1s i n  p r a 4 1 5 ,  t h e  g e n e r a t i n g  of new r e a d i n g s ;  formal s t u d y  
of  t h e o r y  does  i t  an ironic d i 5 s e r r i c e  by b l u r r i n g  t h e  distinction between 
t h e o r y  and p r a x i s ,  means and end.  

Mot r F ~ p e i i f i i  problems a r i s e .  S tuden t6  may erne:qe from t . o o - b r ~ e f  s tudy o f  
t h e o r y - a i - s u b l i c t  with an unusablv t l r ~ n  and r d n d o m l y  assembled "s tew" of 
theoretical odds aicri ends .  Equal! y unpr o d u c t i v e l y ,  ttiey (nay s e e  l i t r r a r y  
t h e o r i e s  a s  d i s c r e t e  e p i s o d e s  of i n t e l l e c t u d l  h i s t o r y ,  each e s s e n t i a l l y  c losed  
' i i  both from t h e  o t h e r s  and from t h e  r e a d e r .  Th i s  i s  t o  over look t h e  complex 
ways I I I  w h l ~ h  t h e o r i e s  b lu r  i n t o  e a c h  o t h e r .  y e t  e x h i b i t  profound i n t e r n a l  



heterogeneities, the result c t  (unacknowledged, even disavowedi dppropriation 
of axioms, defrnitlons, presuppositions, and insights from each other. lo 
teach literary theories historically is to tacitly assent to historicism's 
claim, as a literary theory, to explain other literary theories, even to 
explain them away; it ignores the competing claims ot any theory worth 
considering (in Miller's words) to explain, encompass, shape, indeed make 
hlstory in return. More disturbingly, the identification of literary theory 
as a professional specialty allows teachers as well as students to defifie 
themselves as non-theorists and their pursuits as non-theoretical. That 
facile dissociation from theory as an academic pursuit blinds students and 
teachers alike to how much of what they themselves do in reading and teaching 
necessartly rests on theoretical assumptions, however tacit. 

Most radically, if the academic assimilation of literary theory does not 
rationalize it into a mere historical artefact, thereby deadening its power to 
stimulate new readings, a quasi-scientific respect for theory-as-theory nay 
bisrepresent literary theory as controlling, eplstemologically, what will 
happen in the act of reading. Thie misunderstanding denies the essential 
unpredictabilitv of all the acts that take place in the linguistic realm? the 
5cene of reading: reading itself, the collaboration or collision of throry and 
readinu. and teaching. Acts of reading (including teaching) may be it-erable, 

tt,.tt are not replicable. Recause they are essentially inaugural, they renew 
iheory continually by adjusting it, mutatlng it, Visconfirming" it in an 
ongolng infinitesimal calculus oi mutual influence. 

Miller concluded his address with a reading of Heinrich von Kleist's essay 
'Allernwester Erziehungsplan" ("The Very Last Word in Educational Schemes") 
from the Berliner A b r n d b l a t t e r  of 1810. Kleist's solemnlv ridiculous persona, 
with his "School of Contrarieties," founded on the "Law of Contraries" (itself 
based upon the electrical model of repelling charges), lampoons Goethe's 
appropriation of the chemical theory of "elective affinities* 
iiahlverwandtschafteni as a means of predicting human behaviour. But Kleist 
goes further, demonstrating final!y the unwisdom of exalting any theory drawn 
from the phenomenal world into a predictive model of linguistic behaviour. A5 

a metaphor, such a theory may illuminate what has happened and stimulate 
further activity; but it cannot predict the outcome of that activity in the 
scene of readlng where every act, whether of reading or teaching, is radically 
new. The triple responsibility of the teacher must be iounded in a 
recognition of the inescapably inaugural, unpredictable quality of what 
happens in readinq and teaching. We read and teach not in fulfilment of 
existing contracts with students and university, but to prepare endlessly new 
engagements with all three: the work, the student, the university. 

Susan Drain would llke to thank Winnlpeg Inkshedders for the azalea they sent 
in honour of Margaret's arrival. 
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Lee Odell, Rensselaer Polytechnjc Inst i tute ,  "Methods in 

Madness: Writing and Thinking Across the Curri~Ulum" 
/// Chris Bullock 

P l y  s e n s e  of t h e  r e p u t a t i o n  Lee Ociell h a s  e s t a b l i s h e d  th rough  h i s  t h r e e  e d i t e d  
c o l l e c t i o n s  ( E u a l u r t i n q  W r i t i n g  (1977)  and R e s e a r c h  o n  Co@poring !19781 e d i t e d  
wlth C h a r l e s  Cooper;  H r i t i n q  i n  Nun-Acadeaic  S e t t i n g s  i1985)  e d i t e d  wi th  Dixie  
Goswamil i s  of a r e s e a r c h - o r i e n t a t e d  p r o f e s s o r  t a k i n g  a  hucane approach t o  
s u b j e c t s  beloved o f  t e c h n o c r a t s ,  s u b j ~ c t s  s ~ t c h  a5  t h e  t e s t i n g  o f  w r i t i n g  and 
t h e  s y s t e m a t i c  u n d e r s t a n d i n g  of t h e  composing p r o c e s s .  O d e l l ' s  p r e s e n t a t i o n  
a t  "The C r e a t i n g  Word" threw ah i n t e r e s t i n g  l i g h t  on t h i s  r e p u t a t i o n .  

Ihe t h e s i s  of  "Methods i n  Madnessn was t h a t ,  though t h e  t h i n k i n g  t h a t  goes  
i n t o  composing e x p o s i t o r y  v l r i t i ng  i s  p a r t l y  q u i t e  m y s t e r i o u s ,  i t  i s  a l s o  
s u s c e p t i b l e  t o  d i s c u s s i o n  i n  t e r m s  of method and t h u s  of a  t e a c h e r ' s  
i n t e r v e n t i o n  i n  t h e  p r o c e s s .  O d e l l ' s  proof f e l l  e s s e n t i a l l y  i n t o  t h r e e  
p a r t s .  

The f i r s t  p a r t  of t h e  presentation was coun te ra rgument ,  a c o n s i d e r a t i o n  of 
t h e  o b j e c t i o n s  r a i s e d  t o  i n t e r v e n t i o n  i n  t h e  w r i t i n g  p r o c e s s  by such 
a u t h o r i t i e s  a s  P e t e r  Elbow, Donald Nurray  and James B r i t t o n ,  a s  well a s  of t h e  
p i t f a l l s  of h a s t i l y  r e s e a r c h e d  and o v e r - s i m p l i f i e d  models of t h e  connec t ion  
b r t w e ~ n  t h i n k i n g  and w r i t i n g .  Yet, d e s p i t e  t h e  r e a l  d i f f i c u l t i e s ,  i t  was 
p o s s i b l e  t o  s e e  met-hod i n  t h i n k i n g ?  Ddell  c l a i m e d ,  and he went on t o  d e s c r i b e  
f o u r  c o g n i t i v e  p r o c e s s e s  t h a t  we can be p r e t t y  s u r e  a r e  invo lved  i n  t h i n k i n g  
about  a  t o p i c .  These p r o c e s s e s  a r e  s e l e c i i n g  and  e n c o d i r t p  ( i . e .  approaching 
with a  f o c u s ) ;  r e l a t i n o  ( i . e .  s e l e c t i v e  combining and compar ing) ;  c o n s i d e r i n g  
a l t e r n a t r v e s  ( e . 9 .  b y  b r a i n s t o r m i n g ,  t e s t i n g ,  d i a l o g i c a l  t h i n k i n g ) ;  and p a y i n g  
a t t r n t ~ o n  t o  w h a i  we a r e  d o i r r ~  ! i . e .  m e t a c o g n i t i v e  p rob lem-5o lv ing l .  To 
d e m o n s t r a t e  t h e s e  p r o c e s s e s  a t  work, Odel l  ana lysed  some p r o t o c o l s  of 
d i s c u s s i o n s  des igned  t o  e s t a b l i s h  t h e  meaning of a m y s t e r i o u s  g o d - f i g u r e  from 
a  t e n t h  g r a d e  s o c i a l  s c i e n c e  c l a s s .  

The t h i r d  p a r t  of O d e l i ' s  t a l k  focussed  on a w r i t i n g - a c r o s s - t h e - c u r r i c u l u m  
p r o j e c t  he i s  i nvo lved  i n  n i t h  t e a c h e r s  from t h e  second t o  t h e  t w e l f t h  
g r a d e s .  His p r o j e c t ,  he r e p o r t s ,  e s t a b l i s h e d  t h e  n e c e s s i t y  of working ou t  
long- range  g o a l s  f o r  c o u r s e s , d e v i s i n g  a p p r o p r i a t e  w r i t i n g  t a s k s  f o r  t h e s e  
g o a l s ,  making s u r e  t h e r e  were a  number of o c c a s i o n s  f o r  t h e  same t y p e  of t a s k ,  
and making s u r e  i t  was c l e d r  t o  t h ~  t e a c h e r s  how w r i t i n g  would h e l p  them teach  
t h e  s u b j e c t  ( f o r  o t h e r w i s e  they  w e r e n ' t  r e a l l y  i n t e r e s t e d ) .  Odell t h e n  
concluded h i i  t a l k  by c l a i m i n g  t h a t  we need j u s t  enough madness t o  keep u s  
a l i v e  and j u s t  enough method t o  keep u s  sane .  

A s  O d e l l ' s  conc lud ing  epigram f l o a t e d  ove r  t h e  e t h e r ,  one cou ld  a lmost  hear  
a  c o l l e c t ~ v e  s i g h  of con ten tmen t  f i t 1  t h e  room. Teachers  who wanted a t i g h t  
model of c o g n i t i v e  p roces5  i n  w r i t i n g ,  t e a c h e r s  who wanted a  
cross-disciplinary f u n c t i o n a l  p rocedure  fo r  us ing  w r i t i n g ,  even t e a c h e r s  who 
ha ted  t h e  i d e a  of r e d u c i n g  though t  t o  a  few s t a n d a r d i s e d  p r o c e d u r e s ,  a l l  had 
had t h e i r  needs r e c o g n ~ s e d  i n  t h ~  t a l k .  i t  took t h e  r ev iewer  a  w h ~ l e  t o  
r e a l i s e  t h a t  t h i s  s t a t e  of harmony was somewhat i l l u s o r y ,  t h a t  a c t u a l l y  t h e  
t a l k  h a s  q u i t e  n e a t l y  b a r r i c a d e d  o f f  ( f rom t h e  metaphor i n d ~ c a t e d  i n  t h e  t i t l e  
i>nwardsI t h e  "madness" of i r i t u i l i u n  from t h e  *methods" of though t .  

Thus t h e  gu l f  between nun-interventionist r o m a n t i c s  and hard-nosed 
c o g n t i v i s t s  remains ;  P e t e r  Elbow h a s  y e t  t o  jo in  hands  wi th  Linda Flower and 
walk o i f  i n t o  t h e  s u n s e t .  Yet i f  i e e  Ode11 d i d  no t  b r i d g e  t h i s  g u l f ,  i f  he i s  
more of a  t e c h n o c r d t  t han  h i s  huaane pronouncements would l ead  u s  t o  b e l i e v e ,  
he i s  s t i l l  a  speake r  who can r e c o g ~ l i s e  and acknowledge both  s i d e s  of t h e  

d i v i d e ,  and f o r  t h a t  we shou ld  be g r a t e f u l  



Lee, Odell, Rensselaer Polytechnic Institute, 
Workshop on the Evaluation of Writing 

/// Beverly Tetz 

R e c a l l i n g  a t t e m p t s  s o m e  y e a r s  a g o  t o  t r a i n  h i m  a n d  f e l l o w  g r a d u a t e  
a s s i s t a n t s  t o  m a r k  e s s a y s  a t  t h e  U n i v e r s i t y  o f  M i c h i g a n ,  L e e  O d e l i  a d m i t t e d  t o  
a w o r k s h o p  o f  s e v e n t y  t h a t  " t h e  p r o c e s s  was f r a u g h t  w i t h  a n i m o c i t y .  e m o t i o n ,  
a n d  a l l  s o r t s  o f  b a d  s t u f f . "  O d e 1 1  d e m o n s t r a t e d  t h a t  t h e  p r o c e s s  o f  
r e s p o n d i n g  t o  s t u d e n t s '  p a p e r s  n e e d  n o t  b e  d i s t r e s s i n g ,  m y s t e r i o u s ,  or  s u b ~ e c t  
t o  a s s o r t e d  w h i m s .  

O d e l l  r e v i e w e d  t h e  b a s i c  a s s u m p t i o n s  u n d e r l y i n g  t h e  p r l m a r y  t r a i t  s c o r i n g  
s y s t e m  f i r s t  d e v e l o p e d  b y  R i c h a r d  L l o y d - J o n e s .  T h i s  s y s t e m  l i n k s  e v a l u a t i o n  t o  
~ p e c i f i c a l l y  i d e n t i f i e d  f e a t u r e s  a p p r o p r i a t e  t o  a  g i v e n  w r i t i n g  t a s k .  I n  
o r d e r  f o r  s u c h  a  s y s t e m  t o  w o r k ,  a c c o r d i n g  t o  O d e l l ,  a n  a u d i e n c e  a n d  p u r p o s e  
m u s t  b e  s p e c i f i e d  f o r  t h e  w r i t i n g  a s s i g n m e n t ;  a  g o o d  e v a l u a t i o n  p r o g r a m  m u s t  
ue d e v e l o p e d  i n  t h e  c o n t e x t  o f  a  g o o d  w r i t i n g  p r o g r a m ;  a n d  a d e q u a t e  
d e s c r i p t i o n  o f  e x p e c t a t i o n s  m u s t  p r e c e d e  e v a l u a t i o n .  He t h e n  d i r e c t e d  t h e  
w o r k s h o p  p a r t i c i p a n t s  t o  r e a d  a n d  e v a l u a t e  t h r e e  d e s c r i p t i v e  e s s a y s  w r i t t e n  b v  
G r a d e  1 2  s t u d e n t s .  E v a l u a t o r s  were g i v e n  a c l e a r  i n d i c a t i o n  o f  t h e  i n i t i a l  
r s s a y  a s s i g n m e n t  a n d  were p r o v i d e d  w i t h  a l i s t  o f  f o u r  p r i m a r y  t r a i t s  t o  l o o k  
f o r  i n  e v a l u a t i n g  t h e  e s s a y s .  

T h e  r e s u l t s  w e r e  s u r p r i s i n g  t o  e v e r y o n e  p r e s e n t ,  e x c e p t  p e r h a p s  f o r  D d e l l ,  
who h a s  r e p e a t e d  t h i s  e x p e r i m e n t  many times. E v e n  t h o u g h  i n s t r u c t e d  n o t  t o ,  
many e v a l u a t o r s  s t 1 1 1  i n s i s t e d  o n  l o o k i n g  f o r  q u a l i t i e s  o t h e r  t h a n  t h o s e  
s p e c i f i e d  o n  t h e  l i s t  o f  p r i m a r y  t r a i t s .  S e v e r a l  r o u n d s  o f  m a r k i n g  w e r e  
r e q u i r e d  b e f o r e  t h e  g r o u p  w a s  a b l e  t o  r i d e  i t s e l f  o f  i n d i v i d u a l ,  i d i o s y n c r a t i c  
m e n t a l  c h e c k l i s t s  a n d  m a r k  o n l y  a c c o r d i n g  t o  t h e  c r i t e r i a  s u p p l ~ e d .  O n c e  t h i s  
w a s  a c c o m p l i s h e d ,  h o w e v e r ,  t h i s  w i d e l y  v a r i e d  g r o u p  w a s  a b l e  t o  r e a c h  a n  
i m p r e s s i v e  l e v e l  o f  c o n s e n s u s .  

Also s u r p r i s i n g  were t h e  t y p e s  o f  c o m m e n t s  v o i c e d  i n  r e s p o n s e  t o  O d e 1 1 ' s  
d e l i b e r a t e l y  n e u t r a l  q u e s t i o n ,  " Y h a t  d i d  y o u  f i n d ? "  O d e l l  w a s  b o m b a r d e d  w i t h  
many c o m p e t i n g  v o i c e s  a n x i o u s  t o  t e l l  h i m  w h a t  w a s  wrong  w i t h  t h e  s t u d e n t s '  
p a p e r s .  I t  t o o k  s o m e  s k i l l f u l ,  d i p l o m a t i c  m a n e u v e r i n g  o n  h i s  p a r t  t o  b r i n g  
t h e  g r o u p  a r o u n d  t o  a c k n o w l e d g i n g  t h a t  y e s ,  t h e  s t u d e n t s  d i d  i n d e e d  d o  many 
t h i n g s  r i g h t .  

l h i s  a l l - t o o - s h o r t  e v a l u a t i o n  s e m i n a r  p r o v e d  two t h i n g s :  E n g l i s h  e d u c a t o r s  
i n  Wester11 C a n a d a  h a v e  much t o  l e a r n  a b o u t  how t o  m a r k  m o r e  e f f e c t i v e l y  a n d  
c o n s l s t e n t l y :  a n d  a t  l e a s t  s e v e n t y  h a v e  m a d e  a  f i n e  s t a r t  b y  d i s c o v e r i n g  
e v a l u a t i o n  a c c o r d i n g  t o  a  p r i m a r y  t r a i t  s c o r i n g  s y s t e m  a s  p r e s e n t e d  b y  i e e  
Ode1  I .  



Jane Miller, University of London Institute of Education, "Who 
Is Reading?: Historical, Feminist, and Dialogic Approaches to 
Literacy and Literature Teaching in the Classroom" 

/ / /  Janice Wil.liamson 

Hespondinq t o  a  q u e s t i o n  ( spoken ,  p e r h a p s ,  i n  an a n t i - f e m i n i s t  t o n e )  about  
whether f e m i n i s t  c r i t i c s  cou ld  d i v i n e  whether an anonymous t e x t  was w r i t t e n  b y  
a  man o r  a  woman! Jane  M i l l e r  r e p l i e d  t h a t  s h e  was more i n t e r e s t e d  i n  
c o n v e r s a t i o n s  than  e s s e n t i a l i s m .  I n  t h e  d i a l o g u e s  t h a t  developed dur ing  her  
s e s s i o n l  her impressive a b i l i t i e s  a s  t e a c h e r  and c r i t i c  became a p p a r e n t .  
While p a r t i c i p a n t s  hea rd  he r  t h e o r i z a t i o n  o f  a  s o c i a l i s t - f e m i n i s t  c r i t i c i s m ,  
f l ~ l l + r ' s  pedagogic p r a c t l c e  under sco red  he r  r r e a t i v e  approach t o  t h e o r i e s  o f  
r e a d i n g .  

HPI paper c o n s i d e r e d  t h r e e  i s s u e s  which should  conce rn  t e a c h e r s  of 
l i t e r a t u r e .  F i r s t ,  i n  r e s p o n s e  t o  Plarx is t  t h e o r i s t s ,  M i l l e r  i n s i s t s  on t h e  
p r a i t i c e  of  r e a d i n g  c u l t u r e  and h i s t o r y .  Reading i s  n o t  an "autonomous" 
a c t i v i t y .  Thus both  r e a d e r s  and t e n t s  shou ld  be  c o n t e x t u a 1 i ; e d  historically. 
Her argument was e l a b o r a t e d  th rough  t r a n s c r i p t s  from t h e  s i x t e e n t h - c e n t u r y  
~ n t e r r o g a t i o n  of Meonochio, i n  uhlch  t h i s  m i l l e r ' s  r e a d i n g  s t r a t e g i e s  were 
seen  t o  be o rgan ized  i d e o l o g i c a l l y :  " h i s  e x p e r i e n c e  of power and h i s  
s u b o r d i n a t i o n  t o  power t a u g h t  h i m  how t o  r e a d . '  Her second c r i t i c a l  p o i n t  was 
s p e c l t l c a l l y  f e m i n i s t  i n  impulse- - read  not  f o r  i d e n t i t y  o r  t h e  u n i v e r s a l ,  but 
f o r  t h e  a r t i c u l a t i o n  or  o b s c u r i n g  of d i f f e r e n c e s  o i  g e n d e r ,  c l a s s  and r a c e .  
This demands t h a t  r e a d e r s  b e c o m ~  c o n s c i o u s  of t h e  e x c l u s i o n s  which c i r c u l a t e  
arnurld " p a t r i a r c h a l  a s s e r t i o n s  of commonal i ty ."  According t o  M i l l e r ,  t o  " r ead  
withlrt our d i f f e r e n c e  produces  d i f f e r e n t  r e a d e r s . "  Echoing J u d i t h  F e t t e r l e y ' s  
t h e o r y  of t h e  " r e s i s t i n g  r e a d e r , "  m i l l e r  p o i n t e d  out  how women l e a r n  t o  
misread  in  o rde r  t o  r e a d  a5  men. And f i n a l l y ,  he r  t h i r d  p o i n t  r e v e a l e d  
ano the r  t h e o r e t i c a l  i n t e r e s t .  While s h e  i s  comple t ing  a book c a l l e d  T h e  
Ssduction o f  T h e o r y  abou t  t h e  impor tance  and d i f f i c u l t ~ e s  of t h e o r y  i n  t h e  
c l a s s r o o m ,  b i l l e r  d i s c u s s e d  her  a t t r a c t i o n  t o  B a k h t i n ' s  " d i a l o g i c  i m a g i n a t i o n "  
and V o l o s i n o v ' s  t h e o r i e s  of l anguage .  Reading i s  a p r o c e s s  informed by t h e  
dynamics of c o n v e r s a t i o n ,  n o t  a  s ing le -minded  s e a r c h  f o r  "cohe rence  and 
whu leness . "  T h u s  t e a c h e r s  shou ld  i n t e r r o g a t e  not  on ly  t h e  canon of t e x t s ,  b u t  
t h e  s o c i a l  r e l a t i o n s  g e n e r a t e d  by r e a d i n g  p r a c t i c e s .  Reading i s  
' i n t e r a c t i v e , "  wi th  t h e  emphas is  on t h e  p r o d u c t i o n ,  o r  i n  Edward S a i d ' s  t e r m s ,  
t h e  " w o r l d i n g , "  of t e x t s .  

Her paper r e sponds  t o  t h e  speech a c t  t h e o r i s t ' s  r e f u s a l  t o  oppose 
l i t e r a t u r ~  and t h e  e x t r a - l i t e r a r y  ( r e a d :  l i f e ] .  Thus i t  opens  up l i t e r a r y  
s t u d i e s  t o  t e x t s  which a r e  considered " n o n - l i t e r a r y "  ( such  a s  t h e  
a u t o b i o g r a p h i c a l  n a r r a t i v ~ s  of c h i l d r e n ) .  S t u d e n t s  and t e a c h e r s  shou ld  
exper iment  with d i f f e r e n t  t e x t s  and different s t r a t e g i e s .  P l i l l e r  s u g g e s t s  
r e a d i n g  " a y a i n s t  t h e  g r a i n . "  While t e s c h e r s  o i  l i t e r a t u r e  o f t e n  f o c u s  on 
c l o s e  r e a d i n g  fo r  d e t a i l ,  s h e  a s k s  u s  t o  i n t e r r u p t  our anticipated r e a d i n g s  by 
a t t e m p t i n g  m u l t l p l e  and d i f f e r e n t  p r a c t i c e s  (skimming,  r e a d i n g  beginnings, 
e t c .  

"Reading wakes s i g n i f i c a n t  c o n v e r s a t i o n s  p o s s i b l e , "  concluded M i l l e r .  Her 
i n t e r p r e t a t i o n  of " I h e  C r ~ a t i n g  Word" was both p r o v o c a t i v e  and u s e f u l .  
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S h e r i d a n  B a k e r  b e g a n  b y  s t a t i n g  t h a t  h l s  p o s i t i o n  w i t h  r e g a r d  t o  t h e  i s s u e  
o f  l i n g u i s t i c s  a n d  w r i t i n g  i s  " t h a t  w h i c h  t h e  l i n g u i s t s  c a l l  i n  t h e  f u r y  o v e r  
Yrbstrr  2 1 1  of  t h e  t r a d i t i o n a l i s t ,  t h e  p u r i s t ,  t h e  s c h o o l - m a r m  o f  b o t h  s e x e s ,  
o r  o f  t h e  s e l f - a p p o i n t e d  a u t h o r i t y  who k n o w s  n o t h i n g  a b o u t  l a n g u a g e :  i n  o t h e r  
w o r d s ,  a n y o n e  who i s  n o t  a  i i n g u i ~ t . " ~  R a k e r ' s  o p e n i n g  s t a t e m e n t  se t  t h e  t o n e  
f o r  h i s  e n t i r e  p a p e r ,  i n  w h i c h  h e  m a i n t a i n e d  t h a t  " t h e  l i n g u i s t i c  
e s t a b l i s h m e n t  m i s s e d  t h e  c r e a t i n g  w o r d ,  m i s s e d  t h e  f o r c e  o f  w r l t i n g  i n  
c r e a t i n g  u s  a s  t h i n k i n g ,  l i t e r a t e  s p e a k e r s  a n d  wr i t e r s  o f  t h e  l a n g u a g e . "  
l d e n t l f y i n g  t w e n t i e t h - c e n t u r y  l i n g u i s t s  a n d  t h e  N a t i o n a l  C o u n c i l  o f  T e a c h e r s  
o f  E n g l i s h  ( N C I E )  a s  t h o s e  who h a d  " d i v o r c e d  w r i t i n g  f r o m  l a n g u a g e  a n d  f o u n d  
t h e  p o o r  s c h o o l - e a r n  g u i l t y  o f  p u r i t y ,  [ a n d l  h e l p e d  d e p r i v e  o u r  p e d a g o g y  o f  
i t s  m o s t  v a l u a b l e  i n s t r u m e n t , "  h e  c l a i m e d  t h a t  " w e  s t i l l  a s s u m e  t h a t  w r i t i n g  
1s a  b a d  c o p y  o f  s p e e c h ;  i t  i s  a n  a r t i f i c i a l ,  e d i t e d  n e c e s s i t y  s o m e w h a t  
u n a t t a c h e d  t o  t h e  l l v i n g  l a n g u a g e  a n d  h a v i n g  l i t t l e  or n o  i n f l u e n c e  u p o n  i t . "  
R a k e r  f u r t h e r  s t a t e d  t h a t  "we sti!l d o  n o t  see how v i t a l l y  i m p o r t a n t  w r i t i n g  
is i n  f o r m i n g  o u r  s p e e c h  a n d  t h o u g h t ,  how i m p o r t a n t  i t  i s  a s  a way o f  
c o g n i t i o n . "  A l t h o u g h  B a k e r  h a s  a j u s t i f i a b l e  c o m p l a i n t  a g a i n s i  t h o s e  
linguists i p a r t i c u l a r l y  L e o n a r d  B l o o m f i e l d ,  E d w a r d  S a p i r ,  a n d  F e r d i n a n d  d e  
S a u s 5 u r e )  who d e c l a r e d  t h a t  w r i t i n g  i s  a  mere c o p y  o f  s p e e c h ,  h e  g a v e  l i t t l e ,  
o r  i n a c c u r a t e ,  a c k n o w l e d g e m e n t  t o  t h e  work o f  o t h e r  l i n g u i s t s  a n d  s c h o l a r s ,  
s i ~ c h  a s  W a l t e r  J .  Ong, who n o t  o n l y  r e c o g n i z e  t h e  i n f l u e n c e  t h a t  w r i t i n g  h a s  
<In s p e e c h ,  b u t  who h e r a l d  i t s  u p l i f t i n g  e f f e c t  o n  t h e  c o n s c i o u s n e s s  o f  
l i t e r a t e  h u m a n s .  

O n e  r e a s o n  f o r  B a k e r ' s  n o t  d i s t i n g u i s h i n g  b e t w e e n  t h e  v a r i o u s  
t w e n t i e t h - c e n t u r y  l i n g u i s t s ,  p e r h a p s ,  i s  t h a t  t h e y  a l l ,  i n c l u d i n g  t h e  P r a g u e  
L i n g u i s t i c  C i r c l e ,  h a i l  B l o o m f l e l d  a n d  S a p i r  f o r  t h e ~ r  w o r k  i n  t h e  d e v e l o p m e n t  
o f  p h o n o l o g y .  B a k e r  c o n d e m n e d  B l o o m f i e l d  f o r  h i s  c l a i m  t h a t  ' w r i t i n g  i s  n o t  
i a n g u a g e ,  b u t  m e r e l y  a way  o f  r e c o r d i n g  l a n g u a g e  b y  m e a n s  o f  p h y s i c a l  m a r k s "  
i L a n q u a g e  2 1 ) .  B a k e r  a l s o  o b j e c t e d  t o  B l o o m f i e l d ~ s  c l a i m  t h a t  w r i t i n g  h a s  v e r y  
l i t t l e  e f f e c t  o n  t h e  f o r m s  a n d  d e v e l o p m e n t  o f  a c t u a l  s p e e c h  ( 1 3 )  a n d  d e c l a r e d  
t h a t  B l o o m f i e l d  c o n t r a d i c t s  h i m s e l f  i n  L a n g u r q s  b y  s t a t i n g  t h a t  w r ~ t i n g  
c o n v e n t i o n s  " a r e  more r a p i d l y  s t a n d a r d i z e d  a r ~ d  t h e n  a c t u a l l y  i n f l u e n c e  t h e  
s t a n d a r d i z i n g  of  s p e e c h "  ( 4 8 6 ) .  A l t h o u g h  B l o o m f i e l d  d o e s  r e d u c e  w r l t ~ n g  t o  
s e r e l y  v i s u a l  s y m b o i ,  h e  i s  s o m e w h a t  j u s t i f i e d  i n  h i s  c l a i m  t h a t  w r i t i n g  h a s  
h a d  b u t  a  s l i g h t  i n f l u e n c e  o n  t h e  f o r m s  a n d  d e v e l o p m e n t  o f  s p e e c h  s i n c e  
w r i t i n g ,  u n t i l  t h e  t i m e  o f  m a s s  l i t e r a c y ,  d i d  r ~ m a i n  " t h e  p r o p e r t y  o f  o n l y  a  
c h o s e n  f e w "  i 1 3 ) ;  a s  a  r e s u l t ,  i t s  i n f l u e n c e  o n  common s p e e c h  w a s  l i m i t e d  t o  
t h o s e  who h a d  e s p e r l e n c e d  t h e  b e n e f i t s  o f  l i t e r a c y .  O n c e  m a s s  l i t e r a c y  
c o m m e n c e d ,  l a r g e i v  d n e  t o  'he  d e v e l o p m e n t  o f  t h e  p r i n t i n g  p r e s s ,  t h e  i n f l u e n c e  
w r i t i n g  h a d  u p o n  s p e e c h  w a s  g r e a t .  a n d  B l o o m f i e l d  r i g h t l y  n o t e s  t h i s  i 4 8 6 ) .  

B a k e r  w a s  m o r e  f a v o u r a b l e  t o w a r d  S a p i r ,  who ,  h e  s t a t e d ,  " h a d  n o t l c e d  t h e  . 
. . p e r f e c t i v e  p o w e r  o f  w r i t ~ n g ,  a s  i f  i t  were t h e  i d e a l  t o w a r d  w h i c h  s p e e c h  
h a d  a l w a y s  y e a r n e d . "  11,15 1 s  i r a t h e r  l i b e r d i  i n t e r p r e t a t i o n  o f  S a p ~ r ' s  
a t t i t u d e  t o w a r d  t h e  s t a t u s  o f  t h e  w r i t t e n  l a n g u a g e ,  w h i c h  f o r  h i m  i s  " a  
p o i n t - t o - p o i n t  e q u i v a l e n c e  . . . t o  i t s  s p o k e n  c o u n t e r p a r t "  ( S a p i r ,  L a n g u a g e  
20). S a p i r  r e c o g n i z e s ,  l i k e  S a u s s u r e ,  t h a t  t h e  w r i t t e n  w o r d  m i g h t  " b e  e n t i r e l y  
s u b s t i t u t e d  f o r  t h e  s p o k e n  o n e s , "  b u t  h e  s t i l l  c o n s i d e r s  w r i t i n g  t o  b e  " v i s u a l  
s p e e c h  s y m b o l i s m , "  a  p o i n t  t h a t  B a k e r  d i d  n o t  m e n t i o n  when  u s i n g  S a p i r  a s  
s u p p o r t  f r o m  h i s  own c l a i m  t h a t  w r i t i n g  i s  s u p e r i o r  t o  s p e e c h  ( 2 0 ,  1 9 ) .  



Baker d i d  p o l n t  ou t  t h a t  t h e  I l n g u l s t i c  hostility t o  w r i t i n g  h a s  aba ted  in  
r e c e n t  y e a r s .  However. a s  I have s t a t e d ,  not  a l l  l i n g u i s t s  were o r  a r e  
h o s t i l e  t o  w r l t i n g  Lsee, f o r  example,  John Lyons, V i c t o r i a  Fromkin,  and Robert  
Rodman, t o  c l t e  on ly  a f e w ) .  F u r t h e r m o r e ,  Baker c i t e d  Walter  J .  Ong a s  an 
example o f  a  s c h o l a r  who h a s  s h i f t e d  h i s  p o s i t i o n  from p r i z i n g  o r a l i t y  t o  
p roc la iming  t h e  v i r t u e s  of w r i t i n g .  Although Ong does  v a l u e  t h e  spoken word, 
e s p e c i a l l y  s i n c e  i t  c o m p r ~ s e s  t h e  primal bond between humans and God ( s e e ,  f u r  
example ,  The Barba r i an  Within 68-07,  The P resence  o f  t h e  Word 1 6 0 - 9 ,  D r a l i t y  
a n d  l i t e r a c y  1791, he u n f a i l i n g l y  r e c o g n i z e s  t h e  a b s o l u t e  i n v a l u a b l e n e s s  oS 
n r l t i n g .  Even a s  e a r l y  a s  The Barba r i an  W i t h i n ,  O n g  w r i t e s ,  " I  b e l i e v e  t h a t  
t h e r e  i s  n u  doubt  of an i n t i m a t e  c o n n e c t i o n  between t h e  mental h a b i t s  
encouraged b y  m e d ~ r v a l  l o g i c  and t h e  emergence of p r i n t i n g , "  which he s t a t e s  
had " p s y c h o l o g i c a i  i m p l i c a t i o n s "  1 7 4 ) .  

Baker,  however, had t h i s  t o  s a y  about  Ong: 

The metal r a c k s  o f  typography ,  he b e l i e v e s ,  have locked u s  i n t o  l l n e a r  
though t .  The, I q u o t e ,  " a l p h a b e t  and p r i n t  have made l anguage  a s  never 
b e f o r e ,  an i n s t r u m e n t  of c o n s t r a i n t  r a t h e r  than  openness .  . . . We have 
y e t  t o  a s s e s s  t h e  t e r r i b l e  s t r a i n  on t h e  psyche  which t h e  l e a r n i n g  of 
a l p h a b e t i c  w r i t i n g  a lways  e n t a i l s . "  

What Baker l e f t  o u t  of h i s  q u o t a t i o n  i s  of ext reme impor tance  t o  u n d e r s t a n d i n g  
Ong. T h i s  i s  t h e  p a s s a g e  from which B a k e r ' s  q u o t a t i o n  was taken1 

I t  i s  t h i s  b reak th rough  from q u i e s c e n t  t o  v i b r a n t ,  t e m p o r a l l y  f l u i d  
round which,  I b e l i e v e ,  c o n s t i t u t e s  t h e  most deep- sea ted  s o u r c e  of 
a n x i e t y  i n  r e a c t i o n s  t o  Webstrr 1 1 1 .  Space i s  t h e  g r e a t  symbol of o r d e r ,  
and i t s  primacy i s  now being compromised. The a l p h a b e t  and p r i n t  had 
made l anguage  a s  never befol -e  an i n s t r u m e n t  of c o n s t r a i n t  r a t h e r  than  
openness ,  and had t h e r e b y  r e a r p a n i ~ e d  man's l z f e  ~ o r l d .  T o  l e a r n  t h e  
a l p h a b e t  i s  t o  ~ m p o s e  on o ~ , e s e l f  a  s e n s e  of i o n t r o l  which we a r e  o n l y  
heg inn ing  t o  u n d e r s t a n d .  We have y e t  t o  a s s e s s  t h e  t e r r i b l e  s t r a i n  on 
t h e  psyche  which t h e  Learning of a l p h a b e t i c  w r i t i n g  a lways  e n t a i l s ,  
a l though  s t u d i e s  of t h e  d i f f e r e n t  p s y c h o t i c  syndromes of l i t e r a t e s ,  a s  
compared t o  i l l i t e r a t e s ,  have begun t o  a l e r t  us t o  t h e  s t a t e  of 
a f f a i r s ,  ( 7 )  A n y  t e a c h e r  of a  f o r e i g n  l anguage  knows some of t h e  d e p t h s  
t h a t  a r e  a f f e c t e d  by l i t e r a c y :  how d i f f i c u l t  i t  i s ?  f o r  example ,  t o  
r e - e s t a b l i s h  among l i t e r a t u r e s  an awareness  o f  sounds  a s  sounds - -a  
s e n s e ?  fo r  example ,  t h a t  t h e  " p "  i n  French i s  not  t h e  "p"  i n  E n g i i s h ,  
and t h e  a b i l i t y  t o  hepr a  French " p "  r a t h e r  than  t o  sgg an 
Eng l i sh - sound ing  " p "  when a  French word i s  u t t e r e d  i G r r i n  5 6 .  I t a l i c s  
added)  

. B y  " c o n s t r a i n t , "  Ong means t h a t  w r i t i n g  p laced  an o r d e r  upon, reorganized, 
t h e  open,  " f r e e - f l o w l n g "  ( 5 4 )  worid of p r e - l i t e r a c y ,  of p r imary  o r a l i t y :  
w r i t i n g  d id  not r e s t r a i n  t h e  human mind. Fur the rmore ,  Ong i n d i c a t e s  t h a t  t h e  
o b j e c t i o n s  t h a t  a r i s e  t o  t h e  l i n g u ~ s t i c  b a s i s  o f  Wrbstcr 111 a r e  l a r g e l y  due 
t o  t h e  f e a r  of l o s i n g  t h e  o r d e r  t h a t  l i t e r a c y  imposes on l anguage ,  and t h a t  
o r d e r  i s  r e s p o n s i b l e  f o r  t h e  human mind 's  a b i l i t y  t o  t h i n k  l i n e a r l y  and t o  
r e a s o n  ( O r a l i t y  7 8 ) .  

Not on ly  does Ong r e c o g n i z e  t h e  v a l u e  of w r i t i n g  and p r i n t ,  he a l s o  knows 
t h a t  speech h a s  l i m ~ t d t i o n s  t h a t  w r i t i n g  and p r i n t ,  t h e  r e i f i e d  word ( O r a l i t y  
119 )  can overcome, a  p o i n t  Ong h a s  made i n  v a r i o u s  fo rms  s i n c e  1967 i s e e  The 



P r r s e n c e  0 f  t h e  Y o r d  92; G r s i n  9 ) .  Ung, from t h e  b e g i n n i n g  of  h i s  work on 
o r a l i t y  and l i t e r a c y ,  b e l i e v e d  i n  t h e  r e l a t i o n s h i p  between t h e  human mind and 
t h e  wor lds  of c h i r o g r a p h y  and typography .  As Ong w r i t e s ,  "The human mind does  
no t  f o r g e t  o r  pu t  a s i d e  i t s  former a c h i e v e m e n t s ,  but  b u i l d s  on them" 
( R a r b a r i a n  1 7 4 ) .  Ong d i d  no t  t r a n s f o r m  o r  r e v e r s e  h i s  s t a n d  on t h e  v a l u e  of  
w r i t i n g ,  a s  Baker c l a i m e d ;  Ong 's  l a t e r  work on t h e  r e l a t i o n s h i p  between 
l l t e r a c y  and human c o n s c i o u s n e s s  i s  a  s y n t h e s i s ,  a  deepen ing  of  h 1 5  e a r l i e r  
work i n  t h a t  same f i e l d .  

The l i n g u i s t i c  b a s i s  f o r  Yrbstcr 111 t h a t  Ong men t ions  i n  I n  t h e  Human 
G r a i n  and t h a t  Baker s o  s t r o n g l y  p r o t e s t e d  was t h e  i n v i t a t i o n  f o r  peop le  t o  
r e c o g n i z e  t h e  e f f e c t  t h a t  l anguage ,  c u r r e n t  u s a g e ,  h a s  on word meanings.  
S lowly  peop le  i n  t h e  f i e l d  of language  s t u d y  came t o  r e a l i z e  t h e  e x t e n t  t o  
which l anguage  both i d e n t i f i e s  p e o p l e  with t h e i r  f a m i l i e s  and r o i i a l i z e s  thetn 
w i t h i n  t h e i r  communit ies .  Gut of t h i s  r e a l i z a t i o n  came t h e  N C T E  a d o p t i o n  of 
" S t u d e n t s '  Right  t o  The i r  O w n  Language" (CCCC, F a l l  1 9 7 4 ,  Vol X X V ) .  Baker 
a t t a c k e d  t h i s  p o s i t i o n ,  d e c l a r i n g  i t  U r i d i c u l o u s "  and an " a n t i - i n t e l l e c t u a l  
a t t a c k  on l i t e r a c y . "  Me s t a t e d  t h a t  " [ t l h e  l i n g u i s t i c  p remise  t h a t  a l l  
d i a l e c t  a r e  e q u a l ,  t h a t  S t a n d a r d  E n g l i s h  i s  but  one  d i a l e c t  among many, has  
r e t i r e d  from p r a c t i c e  undemonst ra ted  and undemons t r ab le . "  While " S t u d e n t s '  
R i g h t  t o  The i r  O w n  Language" d i d  r e s t  upon t h e  p remlse  t h a t  S t a n d a r d  Eng l i sh  
i N C T E  r e f e r r e d  t o  i t  a s  E d i t e d  American E n g l i s h  [EAEI) was h u t  one d i a l e c t  
among many, i t  d id  s o  t o  emphas ize  t h e  f a c t  t h a t  E A E  was on ly  one  sys tem among 
many t h a t  were e q u a l l y  e f f e c t i v e  sys t ems  of c o m m u n ~ c a t i o n .  The N C T E  d id  not  
seek  t o  a n n i h i l a t e  E A E ,  o r  w r i t i n g  f o r  t h a t  m a t t e r ,  from t h e  schoo l  c u r r i c u l u m  
i n  t h e  Uni ted  S t a t e s :  d e s p i t e  want lng  t o  r e c o g n i z e  t h e  impor t ance  of s t u d e n t s '  
v a r l o u s  d i a l e c t s ,  t hey  wro te .  " i t  i s  n e c e s s a r y  t h a t  we inform t h o s e  s t u d e n t s  
who a r e  p r e p a r i n g  t h e m s e l v e s  f o r  o c c u p a t i o n s  t h a t  demand formal  w r i t i n g  t h a t  
t h e y  w11l be expec ted  t o  w r i t e  E A E *  ( 1 4 1 .  

Baker imp l i ed  t h a t  S t a n d a r d  E n g l i s h  i I  presume S t a n d a r d  American E n g l i s h ,  
since t h e  s t a n d a r d  v a r i e s  from one E n g l i s h - s p e a k i n g  n a t i o n  t o  t h e  n e x t )  t o  be 
a  l anguage  s u p e r i o r  t o  t h e  many d i a l e c t s  i n  t h e  Uni ted  S t a t e s .  Never mind t h e  
c u l t u r a l  i d e n t i f i c a t i o n  t h a t  p e o p l e  r e c e i v e  from t h e i r  d i a l e c t s  and i d i o l e c t s ,  
Raker would have a l l  p e o p l e  i n  t h e  Uni ted  S t a t e s  s p e a k i n g  S t a n d a r d  American 
E n g l i s h  o r  e v e n ,  i f  i t  were p o s s i b l e ,  " W r i t t e n  E d i t e d  American E n g l i s h , ' '  a s  he 
c a l l e d  i t :  " i t  seems t o  me an a b s o l u t e  d e m o c r a t i c  n e c e s s i t y  t o  e d u c a t e  our  
s t u d e n t s  t o  be f l u e n t ,  l i t e r a t e ,  t o  be a b l e  t o  s t a n d  on t h e i r  h ind  l e g s  and 
not  speak  b a d l y . "  

S e t t ~ n g  u p  " t h e  linguistic e s t a b l i s h m e n t "  and t h e  N C T E  a s  t h o s e  who have 
" d i v o r c e d  language  from w r ~ t i n g , "  Baker p r e s e n t e d  t w e n t i e t h - c e n t u r y  l i n g u i s t s  
and t h e  N C T E  a s  a  homogenous group who have banded t o g e t h e r  a g a ~ n s t  l i t e r a c y  
and who favour  " s p e e c h ,  change ,  and t h e  immature u s a g e s  o f  d a i l y  t a l k . "  True 
enough,  l i n q u l s t s  s e t  l anguage ,  s o r e  p a r t i c ~ ~ l a r l y  " l a  l a n g u e , "  a s  t h e i r  
o b j e c t ,  s t u d y i n g  i t  p redominan t ly  through " l a  p a r o l e , "  no t  t h rough  t e x t s ;  
however,  many l i n g u i s t s  aci:,nowledge t h e  power w r i t i n g  has  on human 
c o n s c i o u s n e s s .  F u r t h e r m o r e ,  u n l e s s  w r i t i n g  had ,  u s i n g  Ong 's  t e r m ,  " r e i f i e d  
t h e  word," n e i t h e r  l i n g u i s t s  nor anyone e l s e  would have i d e n t i f i e d  words and 
ianguage  a s  t h i n g s  t o  be s t u d i e d .  We a r e  e s p e c ~ a l l y  i n d e b t e d  t o  Milman P a r r y ,  
Rlexander L u r i a ,  and Wal ter  Ong, dmong o t h e r s ,  + o r  t h e i r  work i d e n t i f y i n g  t l : e  



e f f e c t s  t h a t  l ~ t e r a c y  had on our p r e - l i t e r a t e  a n c e s t o r s ;  and we a r e  i n d e b t e d ,  
a g a i n ,  t o  Walter Ung f o r  h i s  work i d e n t ~ t y i n g  t h e  e f f e c t s  t h a t  p r i n t  and 
e l e c t r o n ~ c  technology had and c o n t ~ n u e  t o  have on t h e  l i t e r a t e  m ~ n d .  

B a k e r ' s  h o s t i l ~ t y  towards  t h o s e  who v a l u e  speech a t  t h e  expense  of w r i t i n g  
15  j u s t i f i a b l e :  howeuer, h i s  a t t a c k  on t h o s e  who s t u d y  speech and n o t e  how 
w r ~ t i n g  i n f i u e n r e s  i t  i s  u n f a i r ,  a s  i s  h i s  e v a l u a t i o n  of Walter  Ong 's  uork .  
Althouqh Baker Lnows ve ry  much about  l anguage ,  h i s  p o s i t i o n  i s  t h a t  of t h e  
t r a d i t i o n a l i s t ,  t h e  p u r i s t ,  pe rhaps  even of t h o s e  s c h o l a r s  i n  t h e  E i g h t e e n t h  
Century  who p r i z e d  w r i t i n g  a t  t h e  expense  of s p e e c h .  

'lhe r r f e r e r t u e s  t o  B a k e r ' s  paper a r e  t aken  from a  g o o d - q u a l i t v  t a p e  
r e c o r d ~ n g .  

Z ~ a l t e r  Ong w r i t e s .  " T o  5av t h a t  w r i t i n g  i s  a r t i f i c i a l  i s  no t  t o  condemn i t  
b u t  t o  p r a i s e  i t .  L ike  o t h e r  a r t i f i c i a l  c r e a t i o n s  and indeed more than  any 
o t h e r ,  i t  i s  u t t e r l y  i n v a l u a b l e  and indeed e s s e n t i a l  f o r  t h e  r e a l i z a t i o n  of 
f u l l e r .  ~ n t e r ~ o r ,  human p o t e n t i a l s .  Techno log ies  a r e  not  mere e x t e r l o r  a i d s  
but  a l s o  i n t e r l o r  t r a n s f o r m a t i o n s  of c o n s c i o u s n e s s ,  and never  more t h a n  when 
t h e y  a f f e c t  t h e  wird. . . . l o  l i v e  and t o  under s t and  f u l l y ,  we need no t  o n l y  
p r o x i r n ~ t y  h u t  a l s o  d i s t a n r e .  T h l s  w r i t i n g  p r o v i d e s  f o r  c o n s c i o u s n e s s  a s  
n o t h l n g  e l s e  does"  iUng, O r a l i t y  3 2 ) .  
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Richard Lloyd-Jones, University of Iowa, 
"Dialects and Social Grouping" 

/// Kay Stewart 

In one of t h o s e  i r o n l e s  of confe rence  s c h e d u l e s ,  I l e f t  S h e r ~ d a n  B a k e r ' s  
p l ena ry  s e s s ~ o n ,  s t i l l  fumlng,  f o r  one of t h e  four  c o n c u r r e n t  s e s s i o n s  t h a t  
io l lowed  t o  d l s c o v e r  t h a t  i n  s t y l e  and s u b s t a n c e ,  Richard Lloyd-Jones ,  p a s t  
p r e s i d e n t  of t h e  Na t iona l  C o u n c ~ l  of Teachers  of E n g l i s h ,  r e a f f i r m e d  t h e  v a l u e  
o f  "Democracy through Language" t h a t  Baker had a t t a c k e d .  

Lloyd-Jones d i d n ' t  harangue;  he ' v i s i t e d "  wi th  h i s  aud ience .  Indeed,  he 
sugges ted  t h a t  t h e  word " V i s i t i n g "  should  p recede  h i s  announced t i t l e ,  f o r  he 
began by d e s c r i b i n g  t h e  s o c i a l  r i t u a l  whereby Iowa f a r m e r s  ' v i s i t "  about  t h e  
weather i n  o rde r  t o  " a d j u s t  t h e i r  t o n e s ,  t h e i r  s t a n c e  toward each o t h e r ,  
h e f o r e  they  s l l p  i n t o  s e r i o u s  v i s i t i n g A  about  o t h e r  m a t t e r s .  His  d e s c r i p t i o n  
made c l e a r  t h a t  t h i s  i s  a  community "bound by a  s e t  of d i s c o u r s e  r u l e s ,  
extended v a r i a n t s  of what we u s u a l l y  c a l l  ' d i a l e c t . ' "  Weather i s  not  t h e  o n l r  
t o p i c  t h a t  i s  s u f f i c i e n t l y  "con ten t -empty"  t o  a l low language t o  f u l f i l l  i t s  
dominant f u n c t i o n  in  such exchanges - - tha t  of e s t a b l i s h i n g  ocommonality o f  
human concern . "  The h o t l i n e  between Washington and Moscow, c h i l d r e n ' s  l e t t e r s  
home, s p o r t s  t a l k - - t h e s e  a r e  o t h e r  examples of r i t u a l  exchanges  t h a t  r e a s s u r e  
p a r t i c i p a n t s  about t h e  p o s s i b i l i t y  of more meaningful  communication. The 
l i n e s  a r e  open. 

Language i s  never p u r e l y  e x p r e s s i v e ,  any more than  i t  I S  eve r  wholly f r e e  
of s o c i a l  commitment, Lloyd-Jones went on t o  say .  Dur e f f o r t s  t o  a c h i e v e  
t r u t h ,  o r  even s c ~ e n t i f i c  o b j e c t i v i t y ,  w i l l  a lways  be i f tadequate  i a s  
G u l l i v w ' s  Laputans  i l l u s t r a t e 1  because  "we have t o  depend upon 
r e p r e s e n t a t i o n s  o f  t r u t h  i n  language."  In t h a t  s e n s e ,  even i n f o r m a t i v e  
language is p e r s u a s i v e ,  "an e f f o r t  t o  conv lnce  ano the r  person o f  t h e  v a l l d i t y  
o f  o n e ' s  own v i s l o n  o f  some sha red  r e a l i t y . "  To t h e  e x t e n t  t h a t  " t h e  w r i t i n g  
we t e a c h  i n  school  s t r e s s e s  a c c u r a c y ,  b r e v i t y ,  and c l a r i t y  t o  t h e  p o i n t  o i  
denying o t h e r  v i r t u e s , "  however, we "bity i n t o i '  a  d i s r o ~ t r s e  community t h a t  
d e v a l u e s  t h e  s o c ~ a l  dimension o f  language.  

To i l l u s t r a t e  h ~ s  c o n t e n t i o n  t h a t  " r e a l i t y  I S  a s  much s o c i a l  a s  p e r s o n a l , "  
Loyd-Jones d e s c r i b e d  t h e  f o r m a t i o n  of a  d i s c o u r s e  community from t h e  s i x t y  
p a r t i c i p a n t s  a t  a  c o n f e r e n c e  sponsored by t h e  C o a l i t i o n  of Eng l i sh  
A s s o c i a t i o n s  ( i t s e l i  "an ad hoc group of e i g h t  p r o f e s s i o n a l  s o c i e t i e r  i n  t h ~  
U. S . ) .  The p r e l i m i n a r y  " v i s i t i n g "  n e c e s s a r y  t o  e s t a b l i s h  a common d i a l e c t  and 
qroup i d e n t i t y  took f o u r  o r  f i v e  days  of t h e  three-week c o n f e r e n c e .  T h e  
r ewards ,  accord ing  t o  Lloyd-Jones ,  "were t remendous ."  "We demonst ra ted  t o  
o u r s e l v e s  t h e  v a l u e  o i  t h e  i n t e r a c t i v e  c l a s s room,  one s t e e p e d  i n  
language--ora l  a n d  w r i t t e n . "  As participants " t a u g h t  each o t h e r  c o n s t a n t l y , "  
s o  c l a s s r o o m s  should  be p l a c e s  where we a s  t e a c h e r s  become ' f e l l o w  s t u d e n t s , "  
augmenting t h e  g r o u p ' s  s t o r e  o f  knowledge, r e f e r e e i n g ,  c o n c i l i a t i n g ,  
c h a l l e n g i n g  and s u p p o r t i n g .  The emphasis  on mass t e s t i n g  i n  Language A r t s  
d i s t o r t s  t h e  " i n s i s t e n t l y  i n t e r a c t i v e "  n a t u r e  o f  l anguage ,  however, because  
such t e s t i n g  can on ly  sample " d i s c r e t e  b i t s  of knowledge. '  



T h e  C o a l  i t i o n  C o n f e r e n c e ,  i i o v d - J o n e s  c o n t i n u e d ,  c h o s e  t h e  h e a d i n g  
" G e m o c r a c v  t h r o u g h  L a n g u a g e "  t o  i d e n t i f y  i t s  c o n c e r n s .  T h e  l i t e r a t u r e  o n e  
c h o o s e s  t o  t e a c h  h a s  o b v i o u s  p o l i t ~ c a l  a n d  s o c i a l  i m p l i c a t i o n s .  B u t  s o  d o  
n o t l o n r  s u c h  a s  n s t a n d a r d "  E n q i i s h .  ' D i a l e c t s  a l l  h a v e  ' s t a n d a t d s , ' "  
L l o y d - - J o n e s  r e m i n d e d  u s ,  " a n d  t h e  d o m l n a n t  ' s t a n d a r d '  o f  e d i t e d  t ex t s  i s  
j i ~ p l y  t h e  d i a l e c t  o i  t h e  h i g h l y  l i t e r a t e  p e o p l e  who c o n t r o l  h i s t o r y  i f  n o t  
d a i l v  l i f e . "  A l t h o u g h  d e m o c r a c ~  w o u l d  sees t o  r e q u i r e  a c c o m m o d a t ~ o n  of  
y a ~ l e t y ,  s c h o o l s  i n  r e s p o n s ~  t o  b r o a d e r  s o c l a l  p r e s s u r e s  s u p p r e s s  t h e  m a r k e r s  
oi r a c i a l  a n d  e t h n i c  d i a l e c t s ,  w h i c h  c a n  e a s i l y  b e  t e s t e d  f o r .  M o r e  
~ n ; i d ~ o u s l y ,  p e r h a p s .  we a s  t e a c h e r a  may d e v a l u e  c e r t a i n  d ~ s c o u r s e  s t r a t e g i e s  
b y  t r e a t i n g  t h e m  " s l m p i y  a s  o p t i o n s  g o v e r n e d  b y  t h e  n a t u r e  o f  t h e  a u d i e n c e  
w i t h o u t  a s k i n g  t o  w h a t  e x t e n t  t h e  g r o u p  i s  d e f i n e d  b y  t h e  s t r a t e g i e s . "  * R e a l  

humah p r o g r e s s . "  h e  c o n c l u d e d ,  " d e p e n d s  o n  o u r  b e i n g  c o m f o r t a b l e  a m o n g  
d : f  i e r e n c e s . "  

I w a s  c e r t a i n l y  m o r e  c o m f o r t a b l e  w l t h  L l o y d - J o n e s ' s  " v l s ~ t "  t h a n  I h a d  b e e n  
w i t h  S h e r ~ d a n  H a C e r ' s  h a r a n g u e .  I f  o n l y  L l o y d - J o n e s  h a d  h a d  t h e  l a r g e r  
f o r u m .  

l n k s h r d  a n d  CCTE C a n f e r ~ n c a ~ ,  S t .  J o h n ' s ,  N e w f o u n d l r n d ,  f l u g u s t  1988 

T h e  CCTE i s  C o m i n g  o f  Age i n  1 9 B B !  T h e  2 1 5 t  a n n u a l  c o n f e r e n c e ,  " P a r t  c ~ i  t h e  
P l a i n , "  will b e  h e l d  a t  i q e m o r i a l  U n i v e r s i t y  o f  N e w f o u n d l a n d ,  A u g u s t  1 4 - 2 0 .  
D e a d l i n e  f o r  p r o g r a m  p r o p o s a l s  i s  A p r i l  2 ,  1988. P r o p o s a l  f o r m s  a n d  o t h e r  
i n f o r m a t i o n  a v a i l a b l e  from me or f r o m  

E d w s r d  A .  J o n e s  
C o n s u l t a n t  i n  E n g l i s h  
D e p a r t m e n t  o f  E d u c a t i o n  
G o v e r n m e n t  o f  N e w f o u n d l a n d  a n d  L a b r a d o r  
P.  0. Rox 4750 
S t .  J o h n ' s ,  N e w f o u n d l a n d  AIC 5 T 7  

I n k s h e d  V w i l l  t a k e  p l a c e  i m m e d i a t e l y  b e f o r e  C C S E ,  f r o m  F r i d a y ,  A u g u s t  12 
t o  S u n d a y ,  A u g u s t  1 4  a t  L l t t l e d a l e  C o n f e r e n c e  C e n t r e - - a  f v r m e r  c o n v e n t  c l o s e  
t n  B o w r i n g  P a r k ,  o n e  o f  t h e  m o s t  a t t r a c t i v e  a r e a s  o f  t h e  c i t y .  THANKS t o  t h e  
d o z e n  o r  more I n k s h e d d e r s  who h a v e  w r i t t e n  t o  me o f f e r i n g  s u g g e s t i o n s .  I ' m  
h o l d i n g  b a c k  o n  f i n a l  d e c i s i o n s  a b o u t  t h e m e  a n d  s t r u c t u r e  o f  I n k s h e d  V 50 t h a t  
a l l  p o t e n t i a l  p a r t i c i p a n t s  h a v e  a n  o p p o r t u n i t y  t o  c o n t r i b u t e  t h e i r  i d e a s  a t  
t h i s  e a r l y  s t a g e  o f  p l a n n i n g .  P l e a s e  s e n d  y o u r  c o m m e n t s  t o  me a s  s o o n  a 5  
p o s s i b l e .  T h e r e  w i l l  b e  a n  u p d a t e  i n  J a n u a r y ' s  I n k s h e d .  

P h y l l l s  Ar t i ss  
D e p a r t m e n t  o f  E n g l i s h  
M e m o r i a l  U n i v e r s i t y  
S t .  J o h n ' s ,  N i f d .  A I C  5T7  



Editorial Inkshedding /// Kay S t e w a r t  

Thanks t o  a l l  of you who prompt ly  s e n t  i n  your r enewa l s .  Thanks t o o  f o r  your 
n o t e s  o f  suppor t  and your o f f e r s  o f  m a t e r i a l .  To make i t  e a s i e r  (I hope) f o r  
you t o  t r a n s l a t e  good i n t e n t i o n s  i n t o  hard copy,  I am p ropos ing  t h e  f o l l o w i n g  
s p e c i a l  i s s u e s :  

J anua ry  1988 
March 1988 

LITERQCY 
WRITING PROGRAMS: 
PROBLEMS A N D  POSSIBILITIES 

D e a d l i n e s  f o r  s u b m i t t i n g  m a t e r i a l  f o r  t h e s e  i s s u e s  a r e  December 30 and 
February  15. If you have s u g g e s t i o n s  f o r  o t h e r  s p e c i a l  i s s u e s ,  p l e a s e  l e t  me 
know. 

Response5 t o  p r e v i o u s  p i e c e s ,  c o n f e r e n c e  n o t e s ,  and s i m i l a r  m a t e r i a l  w i l l  
i u n t l n u e  t o  appear  a5  1  r e c e i v e  them. 




